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ABSTRACT

Sassone, Leslie Ann. Ph.D., Purdue University, August 1994. Philosophy
Across the Curriculum: democratic Nietzsche's philosophical pedagogy
and contemporary radical democratic educational reform. Major
Professors: Michael A. Weinstein and P. John Georgeoff.

A democratic pedagogy that is informed by Friedrich Nietzsche's
writings and reinforced and supplemented by contemporary radical
democratic educational reformers (Paulo Freire, Ivan Illich, Jonathan
Kozol, and Neil Postman) is defined and elaborated. First, the
conventional image of Nietzsche as an anti-democrat is explored so as to
leave the u)ay open for a democratic Nietzsche. Second, a democratic
Nietzschean pedagogy based on the categories of individualization,
generativity, literacy, and health is described. This pedagogy culminates in
amor fati as the norm of individualized education. Third, the democratic
Nietzschean perspective is used to guide the reading of the democratic
reformers so that their observations on current schooling/educational
practices and their possible transformation reinforce and supplement the
democratic Nietzschean perspective through adding a political, and a
technological, and an augmented social dimension. Freire, Illich, Kozol,
Postman, and Nietzsche are shown to comprise what Michel Foucault calls

a "discursive formation" -- sharing a common grid of concerns and

defensive/offensive arts.




References preceded by # refer to aphorism numbers.




INTRODUCTION

This (introduction) (advanced organizer) (guide) is the first text the
reader will find if they approach this work in a linear fashion, although
these are the last words of the project for the author (at least in this version
of the work): A sense of completion for me, a welcoming to you. I assert
this to unmask "the fact that it is the ending that rermaérively confers the
consistency of an organic whole on the preceding events. [Unmask] the
radical contingency of the enchainment of narration, the fact that, at every
point, things might have tumed out otherwise."! As Foucault has stated, "I
never know at the beginning of a project what I'll think at its conclusion.
Thus it is difficult to indicate clearly what the method is which I employ."?

This beginning is my conclusion. What follows is not a written
empirical wandering. Yet on the whole this is no modern project/
scholarship of thesis-development-refutation. There is even less of
doubling commentary (as if I could tell you what Nietzsche or any one else
really meant). This project has been a process whereby I have generated
my (present) lived assents in a world where simple answers have been
criticized. I have taken the life wisdom generated from this process and
organized it so that it is communicable. Its telling is a living even if not the

living of the tale.

1Slavoj Zizek, Looking Awry: An Introduction to Jacques Lacan through Popular Culture (Cambridge:
MIT Press, 1991), 69.

2Michel Foucault, Remarks on Marx, trans. R. James Goldstein and James Cascaito (New York:
Semiotext(e), 1991), 28.




In form and intent, this dissertation veers from "traditional” theses.
There is no literature review per se4 (the whole work is a literature-
review) and no implications for further study explicitly stated. Rather, I
(re)present the inductively generated ideas that emerged from my reading,
thinking, and assimilating (English translations of) Friedrich Nietzsche's
ideas. Replication of the work might not be possible even if someone else
took the years to work on this corpus of texts, did a thorough document/
content analysis, and wrote up their results. This text is a written
expression of my overcoming and an expression of my encounter with the
limits/possibilities of my existence. How could another individual possibly
duplicate that?

What follows is the explication of a democratic philosophical
pedagogy that is informed by Friedrich Nietzsche and filled out by
contemporary radical educational reformers. The Nietzschean component
is oriented toward education as a life process, whereas the reform

component is more narrowly focused on schooling. However, there is no

31 direct the reader to Nimrod Aloni's 1987 dissertation from Columbia University as one example ofa
work similar in form to this one. Nimrod Aloni, "Overman and the Overcoming of Nihilism: Nietzsche as
Educator" (Ph.D. diss., Columbia University, 1987).

4For a thorough literature review on Nietzsche and education, see Ann Margaret Sharp, "The Teacher as
Liberator: An Analysis of the Philosophy of Education of Friedrich Nietzsche" (Ph.D. diss., University of
Massachusetts, 1973), 12-30. Since Sharp's work the following studies of Nietzsche on education have
appeared. None of them is oriented toward a democratic Nietzschean pedagogy and none of them bring
together all of Nietzsche's observations on education through the body of his work. John Thomas English,
"Nietzsche's Concept of Ressentiment: An Application to Higher Education" (Ph.D. diss., University of
Oregon, 1973). James Vincent Burke, "Nietzsche's Answer Lo Schopenhauer's Pessimism: A Study of its
Educational Significance" (Ph.D. diss., Rutgers University, 1976). Lorraine Hazel Wolf, "Nietzsche and
Transpersonal Education" (Ph.D. diss., University of Kansas, 1982). Nimrod Aloni, "Overman and the
Overcoming of Nihilism: Nietzsche as Educator” (Ph.D. diss., Columbia University, 1987). Gary Robert
Lemco, "Nietzsche as Educator” (Ph.D. diss., Georgia State University, 1987). Leslie Paul Thiele, "The
Politics of the Soul: Heroic Individualism in the Thought of Friedrich Nietzsche" (Ph.D. diss., Princeton
University, 1989). Donald Fleming, "Schopenhauer as Nietzsche's Educator” (Ph.D. diss., Harvard
University, 1990). Thomas Wolfgang Heilke, "Friedrich Nietzsche's Political Education: The Foundation
for an Aesthetic State" (Ph.D. diss., Duke University, 1990). Michael G. Bend, "Nietzsche's Critique of
the Liberals' Education to Control the Love of Domination" (Ph.D. diss., University of Deleware, 1991).




sharp distinction between the two elements, as will be evidenced in the
many references to Nietzsche in the section on reform.

In Experience and Nature, John Dewey differentiates between
philosophy and metaphysics.5 In these times when "philosophy is dead" and
theory reigns, I recur to Dewey's distinction with a twist. Understanding
overdetermination, there is no one reality, philosophy has no self-evident
definition. There are only philosophies, wisdoms, there is no Philosophy,
no Truth. (Each philosopher has always defined what philosophy has
meant for them.) Even so, I am writing about something that words refer
to (I live therefore I am) and am not merely writing about words.
philosophy® is alive and well as I use it; I learned philosophy as "martial
arts of the mind,"7 not as any one systematization or way. It is not that
important to me that a firm distinction be made between philosophy and
theory. I find myself using the term philosophy because I am not willing
to leave behind the entire history of western philosophy just because its
foundations have been shown to be cracked or nonexistent. For me, "to do
philosophy" is to undertake a "reflective review;" it is an active loving
stance toward my (thinking) life.

What is left as a viable method for me in this postmodernized
mediascape is hermeneutics. In Vattimo's words, the term "hermeneutic
ontology" "is better suited to indicate not only a technical discipline related

to the exegesis and interpretation of texts, but a specific philosophical

5John Dewey, "Experience and Nature,” in John Dewey: The Later Works, 1925-1953, Volume 1, ed. Jo
Ann Boydston (Carbondale, Ill: Southern Illinois University Press, 1988), 50.

6Understanding Derrida's insight that capitalization privileges, philosophy will remain in lower case
throughout this text.

TMichael A. Weinstein, Class Notes, 1985-1994.

8Michael A. Weinstein, Finite Perfection: Reflections on Virtue (Amherst: The University of
Massachusetts Press, 1985), 57.




orientation."? Nietzsche teaches that there are no facts, only
interpretations.!® There is no epistemic standard, no reserve medium that I
can direct your attention to or appeal to to justify this work. "Inner
experience itself is authority."!! For me this is not problematic; my
interest is not in the "laws of reality" but in living well. The goal is to
participate in the life world, not to live/find the Truth. I am not living for
but living through. My hermeneutics is one of rapprochement.

The writing strategy most often employed in this work is what I call
patchwording. The authors may be "dead” but I still (when possible) let
them speak for themselves. Patchwording is a writing strategy that
operates within contemporary (postmodernist) assumptions about culture.
The patches are quotes from texts that are seamed together with thematic
threads and are thickened with the baffling of brief commentary. The quilt
may be composed of patches from a single text or multiple texts and may
display any possible relation between different writings: consonance,
opposition, subversion, consummation, to name a few.

Patchwording is a (postmodernist) writing strategy in which the
patches -- the semantic units -- are appropriated quotations: an open
acknowledgment and embrace of intertextuality, an acceptance and
affirmation that cultural work at the present time should be in great part
winnowing a hypertrophied culture and criticizing and recombining its

elements to bring out often unsuspected harmonies and clashes. The

9Gianni Vattimo, "Nietzsche and contemporary hermeneutics,” in Nietzsche as Affirmative Thinker,ed. Y.
Yovel (Dordecht: Martinus Nijhoff Publishers, 1986), 58.

10Eriedrich Nietzsche, The Will to Power, trans. Walter Kaufmann and RJ. Hollingdale (New York:
Vintage, 1967), #481. Also, sce, Nietzsche, The Will to Power, #604; Nietzsche, On the Genealogy of
Morals, in On the Genealogy of Morals and Ecce Homo, trans. Walter Kaufmann (New York: Vintage,
1969), 129.

11Georges Bataille, /nner Experience, trans. Leslie A. Boldt (New York: State University of New York
Press, 1988), 8.




patchword construction gains its autonomy as a writing from its thematic
framing and seaming, its baffling commentary and, most importantly, from
the relations generated among the quotations. An analogy can be made to
Claude Levi-Strauss's "bricolage"!2 and more generally to contemporary
art forms such as appropriated collage and sampling. There is not much
new in this strategy, however: patchwork quilts have been around for (at
least) centuries.

In addition to patchwording, this written discourse as a whole is a
postmodern text in several important ways.!3 Firstly, the text is designed
to have a decentered organization. Each chapter is written in a different
genre. For example, the first chapter is a conventional commentary,
written impersonally and culminating in criticism of alternative
perspectives. In contrast, the second chapter is a patchworded essay of
poetic scholarship in which the beauty of Nietzsche's mode of expression is
brought out. The third chapter combines some of the approaches in the
first and second chapters, but it is written as a supplement. The coda is a
personal reflection in the form of an interview.

The fact that the text is decentered in terms of genre does not mean
that it lacks thematic coherence or scholarly precision. With regard to the
latter, each part is written according to standards of scholarly accuracy at a
level of generalization fitting the genre at hand. With regard to the
former, the attempt to define, clarify, and enhance a Nietzschean pedagogy

is always present as an organizing project.

12Claude Levi-Strauss, The Savage Mind, trans. George Weidenfeld and Nicolson Lid. (Chicago: The
University of Chicago Press, 1966), 16-22. See, also, Deena Weinstein and Michael A. Weinstein,
Postmodern(ized) Simmel (London: Routledge, 1993), 62-70.

135ee Sharon Crowley, A Teacher's Introduction to Deconstruction (Urbana, IlL: National Council of
Teachers of English, 1989) for a concise explanation of (postmodern) (deconstructive) reading/writing
techniques.




The text is also postmodern in the way that it builds or snowballs. In
particular, Chapter Three, which is a supplementary enhancement of
Nietzsche's democratic philosophical pedagogy by contemporary radical
reformers, depends on the matrix of categories created in Chapter Two.
That is, Chapter Three should be read with Chapter Two in mind as its
background and reference. Also, Chapter Three snowballs in that it begins
as a reflection on Nietzsche-Paulo Freire, then moves to a reflection on
Nietzsche-Ivan Illich that includes Freire, and so on through Neil Postman
and Jonathan Kozol. The order in which the reformers are placed was
selected with the enhancement that each could provide the others in mind.

Snowballing is a hermeneutic of successive enhancement. It builds to
a culmination, allowing the conclusions to emerge, rather than announcing
them in advance. The choice to use snowballing came after rejecting the
more familiar strategy of themes and comparisons as the leading approach.
There is much comparison and contrast among themes in Chapter Three,
but it is done within the context of the various reformers and Nietzsche
informing one another. This choice permits a more dialogic text than
could have been achieved otherwise.

Some words should also be said about graphological marks. There is
one use of "erasure” (the crossing out of a word - here disestablishing
schoels), which is done in order to hold the term under suspicion while still
allowing its use. Much more frequent is the use of successive parenthetical
remarks to (show) (state) (indicate) that none of the terms are privileged.
The slash mark operates in this work/text, to express unity, separation, or
both. Capitalization and decapitalization (for example, Aristocratic and

democratic; Political and political; Philosophy and philosophy, a distinction




made earlier in this introduction) are exercised to highlight the differences
between the perspectives in question. In many sentences there are pairs or
series of phrases or words within quotation marks. There are paragraphs
containing several short quotations from one source which have only one
footnote reference at the end of the paragraph.14 This style is employed as
a consequence of patchwording.

Although I have incorporated postmodern maneuvers into this text, it
is not a work of postmodemnism, but an enhancement of a modern notion of
individualization with postmodern sensitivity to writing, genre, and the
linguistic construction of self.

I have learned philosophy as invitation right from the start. I offer
this work with the graciousness of a dinner hostess. The smorgasbord is
limited however by the realization that we are animals with finite
potentials. Chapter One, like bitter herbs, is meant to clean your palate.
What I have called the Aristocratic (and anti-democratic) Nietzsche is hard
(if not impossible) to assimilate/digest. Without using pejorative terms or a
psychoanalytic critique, I am not sure how to interpret these Nietzschean
views. I can easily forgive him for all his weaknesses and waywardness on
his own terms -- he saw life experimentally, not as something that is
consistent or that can be made consistent. Or at least this is what he wrote
in what I have claimed is his democratic phase. So read Chapter One to
learn what I have left behind, and to get a sample of the multiplicity of

Nietzsche the writer. The section on Nietzsche as anti-democratic statist 1s

14Using only one footnote for several citations or short quotations in a paragraph is within the guidelines
stated in The Chicago Manual of Style, 14th ed. (Chicago: The University of Chicago Press, 1993), 15.17-
15.18.




presented for assimilation. The others are to pass through, or to stand
against.

Chapter Two is "my" Nietzsche. It is open for discussion whether
assimilating these views has made me "who I am" or whether I was
attracted to these ideas because of "who I was.” In singer-songwriter
Carrie Newcomer's appropriation of Rilke, the question becomes "am I the
bird or the wing?" Her answer "yes" echoes mine. Chapter Two is a
bricolage from all the English translations of Friedrich Nietzsche's written
works; 1 love-pirated!s (selectively and reflectively appropriated) what
enlightened my lived-assents. "How I live" is the texture of this discourse.
As Aloni has stated, "consistency to Nietzsche's philosophy requires us to
regard achievements in interpreting his works not merely in terms of
learnedness, but primarily in terms of the ability to appropriate Nietzsche's
themes and styles."16

In Chapter Three I turn my attention to the discourse of radical
democratic educational reform that erupted in the 1960s and has continued
since then. Here, too, I offer writings that have informed my teaching and
life practice. Paulo Freire, Ivan Tllich, Neil Postman, and Jonathan Kozol
all have attempted to present democratic (in a broadly Nietzschean sense)
criticisms and reforms of education. I describe the discursive formation
that they share and show that it converges in many respects with
Nietzsche's discourse and also supplements it. What is most important here
is the notion of supplementation. Chapter Three is not meant to be a free-

standing discussion of contemporary radical reformers, but a

15A term love-pirated from Michael A. Weinstein, Class Notes.
16Nimrod Aloni, "The three pedagogical dimensions of Nietzsche's philosophy,” Educational Theory 39,
no. 4 (1989): 306.




rapprochement of these writers and democratic Nietzsche. The result is a

critical integration of Nietzsche into reform discourse.

I will save my final words about philosophy across the curriculum
for a coda. The entire work builds up to them, though they are not
necessary. philosophy across the curriculum is the rarely mentioned
concept that informs everything that is written here. At this point I wish to
make it clear that I define curriculum to include the various practices of
life, all of which involve learning and all of which can be infused with
what I will develop as philosophy. This includes, but is not restricted to,
the use of curriculum in its traditional sense of the courses or disciplines

that characterize systems of education.
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CHAPTER 1 - ARISTOCRATIC NIETZSCHE

Any attempt to use Nietzsche as a tool for exploring education and
perhaps informing radical democratic educational reform must deal with
claims that Nietzsche is an anti-democrat. He articulated anti-democratic
perspectives throughout his works. A diachronic reading of Nietzsche
yields the various anti-democratic perspectives that he deployed. Early
Nietzsche called for an anti-democratic romantic submission to genius,
sometimes for the sake of culture, sometimes for humanity in its highest
exemplars. Later, Nietzsche had a more aggressive anti-democratic view
of castes and systems of disciplinization. Some of his anti-democratic

perspectives remain throughout his works.!

Early Nietzsche: The Genius

When Nietzsche was lecturing in Basel he believed in geniuses. How
else could he account for his own success? "The young man of hardly
twenty-five was appointed Professor without even a doctorate to his
name."? His anti-democratic perspective that sacrifice is a spontaneous law
of life can be seen as justification for his early success. This young

Nietzsche, via the persona of the philosopher-master teacher, taught "the

1Those anti-democratic sentiments in Nietzsche that are based on what seem 1o be prejudices against
particular groups, such as the Germans, the Jews, and women, will not be considered within the main text.
It is not clear that these are prejudices; they could be Nietzschean provocations to awaken the spirit of his
times.

2Erich Heller, The Importance of Nietzsche (Chicago: The University of Chicago Press, 1988), 57.
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most sacred hierarchy in the kingdom of the intellect -- the servitude of the
masses, their submissive obedience, their instinct of loyalty to the rule of
genius."> When he spoke those words he believed in himself and in the
world. The young Nietzsche believed in history.

Nietzsche's belief in history during his early period was based on an
optimistic doctrine that human beings have "real needs" that can be fulfilled
within historical development. At times Nietzsche's belief in history's
redemptive possibilities took on a democratic (albeit romantic) cast, as in
the conclusion of "On the uses and disadvantages of history for life" when
he calls for "each one of us" to "organize the chaos within him by thinking
back to his real needs."4 However Nietzsche also gave an anti-democratic
turn to his interpretation of history.

Nietzsche's anti-democratic sentiments come to the fore when he is
engaging those who try to deny the transcendent character of life; i.e.,
those who do not believe in the importance of individual excellence. In
"On the uses and disadvantages of history for life" his prime antagonist is
Edward Hartmann, a German pessimist (perhaps the most complete
pessimist in the 19th century).5 Against Hartmann's gospel of negation,
which led to a fundamental equality of individuals with regard to the
"world process," Nietzsche counterposes an aristocratic conception of
history.

Nietzsche will have nothing to do with any kind of metaphysical

interpretation of history, including humanism. There is no system of

3Friedrich Nietzsche, "On the future of our educational institutions," in The Complete Works of Friedrich |
Nietzsche, ed. Oscar E. Levy, trans. J.M. Kennedy (Edinburgh: T.N. Foulis, 1910), 74.

4Friedrich Nietzsche, "On the uses and disadvantages of history for life," in Untimely Meditations, trans.

R.J. Hollingdale (Cambridge: Cambridge University Press, 1983), 123.

SNietzsche, "On the uses and disadvantages of history for life," 108-116. ‘
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history for the anti-democratic Nietzsche in two senses. There is no
unfolding of a world process nor is there a master record. Unlike for
Hegel, Nietzsche sees no progressive development in history. Some may
cross a "bridge" but it is across, not to or from "becoming.” There is no
story, no narrative, but there are those who speak, who "call" across time.
This is a "presence,” when what has been (history) lives. But it is only the
"giants" of "genius" who speak across time. There is only a cycle of genius
informing genius. What comes between geniuses and what provides the
material conditions for them to appear become merely means for the
production of genius. And that is the way an Aristocraticé Nietzsche would
think it should be. The great bulk of humanity serves for him only a
supportive function. Most provide no significance to life but are "excited
chattering dwarfs who creep about beneath" the geniuses. Although there
is no "history of man" there is a "goal of humanity."’

We need not take this to be a contradiction. Nietzsche is not saying
in any specific way what the end of a process of history might be. Instead
it is each genius who defines through her own activity what human
existence means in its realization of value. It is in the above sense that
Nietzsche writes of the "task of history" being the mediator between
geniuses, to offer the possibilities for the "production of the great men":
"the goal of humanity cannot lie in its end but only in its highest
exemplars."8

Nietzsche's understanding that the goal of humanity is not some end

produced by an autonomous process of history but instead is embodied

6In a Derridian spirit Aristocratic will be presented in upper case to remind the reader of its privileging.
TNietzsche, "On the uses and disadvantages of history for life," 111.
8Nietzsche, "On the uses and disadvantages of history for life,” 111.




within exemplary individuals leads him to profoundly anti-democratic
views of education. One of the most extreme anti-democratic doctrines to
be found in Nietzsche's early work is the idea that the many are sacrifices
for the few.

Nietzsche inserts the notion of sacrifice within the dialogical text,
"On the future of our educational institutions."® This work, a written
account of five of Nietzsche's philological teaching seminars, is unlike any
other of Nietzsche's written offerings. The five lectures, a story told
mostly via dialogue, "read like a novella by Herman Hesse."1¢ This is in
stark contrast to Nietzsche's other styles -- poetry, aphorisms, prose
meditations -- where the insights stand in clear sight, often self contained.!!
Maybe this is the result of a spoken presentation but a more fruitful
suggestion would be that this text -- the only one in which Nietzsche
addresses the major problems of educational theory head on -- mirrors in
its very structure the process of education as dialogue.!?

“The dialogical form of "On the future of our educational
institutions" permits Nietzsche to add nuances to his general anti-
democratic stance. In a discussion between a philosopher and a "scolded

pupil,”" Nietzsche emphasizes the rarity of excellence at the same time that

INietzsche, "On the future of our educational institutions.” Originally delivered in Basel, 1872.

10pavid E. Cooper, "On reading Nietzsche on education,” Journal of Philosophy of Education 17, no. 1
(1983): 120.

11 Although his discussion centers on Zarathustra , | make the same claim about authorship here as Henry
Staten does in his 1990 Nietzsche's Voice [Henry Staten, Nietzsche's Voice, (Ithaca, New York: Comnell
University Press, 1990)]. Staten takes issue with Gadamer for taking for "granted that there is a fixed entity
called Nietzsche' who could or could not be 'simply’ identified with Zarathustra" [Staten, Nietzsche's Voice,
4). 1, like Staten, would rather call "into play in relation to all of Nietzsche's texts all the resources of
reading available to us, both of 'philosophical’ reading and of 'literary' reading" [Staten, Nietzsche's Voice,
4]. As such, I make no attempt to differentiate among the characters in the lectures to determine which one
espouses the "authentic” Nietzsche's wisdom.

12See Nicholas C. Burbules, Dialogue in Teaching: Theory and Practice (New York: Teachers College
Press, 1993).
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he acknowledges the more widespread social processes that allow genius to
emerge. In the position of the pupil, Nietzsche "remembers” the
philosopher's "cardinal principle of all culture." It is a pessimistic,
negative rule. Most work hard, "ostensibly in their own interests," to
obtain culture yet are sacrifices for the few. It is the "enormous magnitude
of the educational apparatus" that hides what Nietzsche refers to as the
"ridiculous disproportion" between those who are "really cultured" and the
rest.13

In response, the philosopher affirms the pupil's judgment. However,
he notes that while the pupil remembers his lesson, he seems to forget
himself, thinking he too may be of the few. For Nietzsche, this is the
"result of the worthless character of modern education" which allows
people who have not attained a high level of cultural development to pose
as though they had. Still this irony of unconscious sacrifice may be
necessary for the production of genius.!4

One of the most severe sacrifices is that of one's independence of
judgment. Yet Aristocratic Nietzsche calls for this. Within an extended
disquisition on the faults of German language education, Nietzsche in the
guise of the philosopher carries the concept of sacrifice to its anti-
democratic extreme. Although expressing the insight that "individuality is
reproved and rejected by the teacher in favor of an unoriginal decent
average,"1s for this Nietzsche individuality is itself in question. Can one be
an individual without independent judgment? The anti-democratic

Nietzsche states that "the one aim which proper education should most

13Njetzsche, "On the future of our educational institutions,” 34.
14Njietzsche, "On the future of our educational institutions," 34.
15Nietzsche, "On the future of our educational institutions," 53.
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zealously strive to achieve would be the suppression of all ridiculous claims

to independent judgment.” And why? To "inculcate" "obedience to the
sceptre of genius."16

The idea of sacrifice and the notion that most human beings are at
best means to fulfillments beyond themselves are expanded when Nietzsche
takes on the arguments of democratic educational reformers. For
Nietzsche, even if they themselves do not know, or are not aware of their
motives, those who advocate education for all desire their own "absolutely
unlimited freedom," a freedom, as it turns out, from the demands of higher
cultural values. Nietzsche sees that "education of the masses” would be, at
the least, difficult, "for the same reason that in great kitchens the cooking
will be at best mediocre."!” For the Aristocratic Nietzsche, education of
the masses is impossible. From this view, educational reformers who call
for a democratic education are motivated by a wish to destroy any higher
aristocratic values. "The education of the masses cannot, therefore be our
aim; but rather the education of a few picked men for great and lasting
works."18

Nietzsche's early anti-democratic views are encapsulated in his
description of a normal historical situation as opposed to the pathology of
democratic revolt: "An innumerable host of men struggle,"!® instinctively
loyal "to the rule of genius,"?0 serving, submissive, yet seemingly

"unaware" of their own sacrifice to/for the few. Can this be believed by

16Njetzsche, "On the future of our educational institutions,” 54.

17Friedrich Nietzsche, Human, All Too Human, trans. R.J. Hollingdale (Cambridge: Cambridge University
Press, 1986), #467.

18Njetzsche, "On the future of our educational institutions," 75.

19Nietzsche, "On the future of our educational institutions,” 34.

20Njetzsche, "On the future of our educational institutions," 74.
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any other than the young or the "viciously naive?" Can it be believed now,

after Marx, Althusser, Nietzsche?
Later Nietzsche: The Overman

There is an epistemic break after Untimely Meditations,?! Nietzsche
no longer believes in salvation through history and most importantly loses
faith in the automaticity of history. For the young, romantic Nietzsche,
history is a veiled, ironic, and spontaneous dynamism. As noted above,
there is an important sense in which there is no history for the young
Nietzsche in the way that nineteenth-century system builders understood
history as progressive, or as in Hartmann's case, pessimistically. Early
Nietzsche interprets social processes in terms of how they realize or inhibit
aristocratic values and particularly how they help or hinder the formation
of culture-creating individuals -- geniuses. In a move reminiscent of
Hegel's "cunning of reason" early Nietzsche often appeals to a process
whereby masses of people with their own narrow interests unknowingly
prepare the way for geniuses. In modem times, specifically the nineteenth
century, however, Nietzsche identifies a revolt against the genius within
democratic movements that throws into question the operation of cunning.
That "sacrifice” is often interpreted as unknowing by early Nietzsche blunts
its severity, indeed, makes it almost seem humorous at times. Once
Nietzsche breaks with the spontaneity thesis, however, his anti-democratic

doctrine becomes much more austere and voluntaristic. One might say that

21Eriedrich Nietzsche, Untimely Meditations, trans. RJ. Hollingdale (Cambridge: Cambridge University
Press, 1983). '




















































































































































































































































































































































