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The concept of work-study which has emerged in

revolutionary Grenada is not » question of tacking on

a new subjact to the schools! time~table, but an appraach
to education which will affect the vwhole curriculum. The
curriculum will be seen as an integrated whole, not a8 L
individual subject areas, academic and practical, esach in
a compartment by itself and having nothing to do with the
others. _

But more than this, Lhe ides of integrating work
with study extends beyond the scheol curriculum, What
we are in fact talking about is a curviculum for the
community: the whole community going back to S& oel. The
new approach aims to end the longstanding Separation bstween
§chool and community. It sees the school 48 an integysl
part of the community., It see- education as not only
school activity, a process tha eads when one steps autside
of the schoolbuilding. _

Education is seen as a community activity aimed at
improving life in the commun’ ty, and therefore the school
Curriculum becomes a continu as whole with worker edugation, =
consumer education, parent 2¢ wation, adult literacy programmes, |
primary health care, Co-apere "ive gducation - the vhele gamut

of functional education.

At a workshop held recen iy under the lesdership of
Paulo Freire and a team of od. ;ation consultants who have
contributed to the development of sducation in many Third
World countries, a group of Grnadian taacherﬁzghmrﬁﬁgﬁiy
discussed the concepts of Work Study and Commupity. At the
end of their workshop, these tpachers produced a beoklet
which they have called "Work-Study Approach for Conmunity
Education". This title aione “1ggests the scope of the
proposed approach. :

This booklet has been edit 4 for publication by the
Curriculum Development Unit of he Ministry of Bducation,
and has bheen broadcast on Radio Free Grenada. The coantents
of the booklet will be discusse in workshop sessiens in
the communities, involving teac ars and community represen-
tatives from areas such as Heal 1, Spert, Agriculturm,;C,P.ﬁw,
P.T.A. and schaol repair brigad ;.

This publication is one in . continuing series of
documents put out by the Curricy um Development Unit £ap
discussion and information.
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We have included in this publication an outline of
the methedology by which ths discussion was structured,
and a detailed record of the prugress of the discussion,
a sort of "diary” of this workshop. For these two sections
thanks are due to Sis. Anne Hudsen who did such valuable
work documenting the day-by~day progress of the discussion
that she earned a nickname: “"The Human Tape-recorder'.

The booklet offers a critique of the present education
s¥stem set in the context of the society that we have in-
herited. This is followed by a discussion of the concepts
Work, Study and Community, and an attempt at defining the
work-study approach, with an outline of some of the objectives
of the approach. Thebooklet ends by setting out some opera-
tional objectives, procedures and techniques for the im-
plementation ef a work-study approach to community education.

Thanks are due to the following team of teachers who
worked on the tedious task of drafting the booklet:

Jeannette DuBois - Concord Government

Aiden Slinger = Lonstantine Methodist
Christine Clarkson - Boca Junior Secondary
Cosmgs Jeffrey = 5t. Peter's R.C.

Judith Williams »  Waltham Junior Secondary
Douglas Mcintyre - Teachers' College
Montgomery Alexander - Holy Imnccents' Anglican
Cecil St. Lounis - Koburn R.C.

Jean Hagley - a3t Peter's R.C,
Harrison Fleming - S5t. Patrick's R.C.

CURRICULUM DEVELOPMENT UNIT
MINISTRY OF EDUCATION,

March 1980.




A REVIEW OF METHODOLUGICAL PROCEDURE AND DAILY PRleﬂMML

TEACHERS' WORKSHOP, FEE. 20 - 28, 1980.

The mLLUQdGiOEl“‘ cnuvﬁ;téun underlying this seven-
day workshop was that a p of pevple can, by interacting
together, work out for

f. slves the ans uers lhat they need
te problems which concern them.

Thus, the Grenadiau teachers' workshop on the work-

study approazch in educativn was conducted through a process
of workshop groups and plenary sessions. The traditional
“lecture-then~-discussion' method was laject&d as being less
effective than a "“self-managument" method that require
people themseives te probe their reality and to be agenis

I

their own education.

ORGAN [ SATION

1. Five workshop groups, each made up of teachers from &
variety of pariszhes. (The teachers themselves decided
not to group on a strict parish basis).

3

2, [Each group chosc a secretary to take down their main
C

points. Some groups chauged the secretary every day,
some kept the same ssCretary.

A primary group of fiv
each group. The facili

L
.

¢ facilitators, one assigned to
itators had three main functions:

(a) They started un the group discussion, helping the
groups to focus on the interrelated themes of 'work',
'study’' and 'community'.

(b) They occasicnally posed guestions which forced the
group te probe concepts and terms for deeper meaning.

fc) if the discussict Tequirc’ it, they otcesicnally
contributed an experience in education from ancthe)
country.

{d) One facilitator wWis sponsible for recording FPlenary
Sessions sroceedings. SL that at the end a full

repert on the kulhuhUp cculd be prepared.

4. Two coerdinators from the Ministry of Education co-
ordinated and organised the running of the seminar from
day to day.




DAILY PROCEDURE

Bays 1 to 3 (Wednesday to Friday)

Morning, 9.00 to 11.30 a.m. .
The group discussed a theme, with its underlying
concepts, for 2} hours. The themes discussed were:

Day 1: My prevailing idea of work-study - my understanding
of it, the problems ! perceive, and my reaction to it.

Day 2: What really is Work! Study? Community? What do these
terms refer to in concrete reality? What are people’s
perceptions of these terms? What is the difference
between a work-study programme in schools, and a
work-study approach in education?

Day 3: What concrete strategies can we as teachers take to
facilitate the development of a work-study approach
to education in the community, as distinct from
"work-study subjects" in the schools?

11.30 - 12.30. The groups meet in Plenary Sessions to listen
to each others' reports, read out by the group
secretaries.

Afternoons: -

1.30 -~ 3 p.m.

The greups, again in Plenary Session, discussed the
morning's reports, identifying incorvect concepts and searching
for new meanings. Here the facilitators, and also some repres— u-
tatives from the Ministry of Agriculture, shared their
experiences and perceptions, and took the process of probing
deeper.

In this way, the groups shared each other's ideas and
shared ideas with the facilitators, so that every day they
developed to a new level ¢f consciousness. This provided the
base for taking their discussions next day much further. Dail
leaps of understanding and participation were evident in the
discussions.

Day 4: {Monday]

Morning - Separate Groups

In group discusiion, each group reflected on [ts own
process of development which had taken place during the
preceding three days of the seminar. That is, each group
examined its report on Wednesday's proceedings and summed up
the initial ideas that iad come out. Then they comparec

|
|
|



these ideas with the ones that emerged on Thursday and
Friday.
was o ) _

This/process of analy=ing their 'own stages of
development and of arriving at a totality of the three
concepts, work, study and community., These concepts were
examined in pairs, work-study, work-community and study-
community, then as an interrelated whole.

Afterncon: Plenary Session

As soon as each group report was read out; points in
it were questioned, criticised and commented on by the rest
of the teachers and the facilitators. These challenges
were answered by the group if they saw fit.

This processof critical examination raised the level
of consciousness still further and increased the appreciation
of the totality - work, study, community, in the revolutio-
nary context of the new CGrenada.

Days 5 and 6 (Tussday & Wednssday)

Morning and Afternoon: Separatse Groups

Bach group spent these two days working to produce a
booklet for the future guidance of other teachers in
developing a work-study education process in the community.
The task was set in this context:

Producing an end product is the aim of a workshop,
which is what this group is. In a community workshop, say
a shoemiking plant, the workers know what they are going
to produce at the end: shoes. The idea of shoes may be
crystaliised in various models. The materials of the
workshopr are: the prime matter, which is material that has
already jeen worked on ~ the leather, the tools, the
equipment. In organigsing their workshop, workers divide
their labour, each taking different roles. The end
product it the concree object, a pair of shoes.

In ar intellectua!l or mental workshop we follow the
same process. We are he workers.? Our prime matter that
wo are going to transfcrm into something new is our
experiences. OQur tcols are the conceptual ideas that we
have discussed about th - deep meaning of work, study and
community. We have org wised ourselves inte different
work roles: those who : "iwiTate ideas, the teachers
analysing taeir percept: ns, experience and reality, those
who are secretaries or r corders, those who coordinate




the material needs of workshap,  Our end product

will be one booklet which wi designed according to

a model that includes tho theurstical premises +bout the
work-study approach in the community, the design of the
approach, the strategy and techniques for carrying it out.

To arrive at this en? product, each group will produt
its own booklet, which will then be analysed anc discussed
by the Plenary Session. From each booklet, somc ideas wili:

he kept, others discarded, and the matter agreed on will
“orm the content of the fimal product, the worksaop's

tooklet.

Day 7 (Thursday)}

Morning and Afterncon: Flenary fSession

The separate booklets wera presented, and critically
examined by the Plepary Session which decided on the ideu:
to be put in the final booklet.

A small team of ten teachere {two representatives
from each group) set Tor two deys after the end of the

£
workshop to synthesiz: the Five booklets into one final
document.



DAY I Wednesday 20th Feb., 15
PLENARY SESSION:

WORKSHOP REPORTS ON THE
WORK~-STUDY CONCEPT IN EDUCATION

GROUP 1

We are suggesting that reports from the last seminar
be available for this one, for continulty.

Work-~study programme needs to be planned carefully.
Timetables may need to be changed, the teacher/pupil ratio
needs to be brought down. We should consider in what subject
areas the workestudy approach should be undertaken. Also
how to introduce teachers to the new approach - what train-
ing? In-service programmes may be necessary. We want definite
ideas of what is to be done, in each school, each class, each
subject.

We must look at strategies to implement the programmes
which might evolve from this week's seminar.

GROUP 2 -

Felt we should look at the problem of illiteracy.

Also: Persennel - who can be used?

Content & Approaches, to try to change attitudes.

Methods: esp. with regard to the use of our own
Tanguage.

Flexibility of school programme necessary if it is
to mesh with commun .ty activities,

Communicatics, €Sp. in ap area where our native
language 1s used. This is vital to overcome suspicion:
sometimes commuaities feel that we are better than them.

ik T

Literacy programme uceds to draw on art training and
expression. Let literacy materials be concerned with
reality - recipes, reports of community work etc.

Agtive PTA is a vital necessity.

fhe peoples' contribution from the level of the work-
stugy programme is for the development of the natior.
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been working, let us work out

Since PTA's have 1ot
new ways of involving the parents. Maybe an open day for

each class where the children 1in that class show off their
particular skills, like cook food for the parents, have

an art display: We could put bulletin boards up 1in a
little bar, which say sonetiing 1ike "Do you know what
work-study means, how it affects your child? Come on this
afternoon and talk about 1it™.

A little school newspaper with school news could helyp
to involve the whole comnunity. Thoughts concerning the
personal revolution on the bulletin board.

Later we could get the children going out doing
historical interviews, finding out what happened in the past.
GROUP 4
s o v L

From the start the work-study programme should be set
in the context of national goals. Questions:

1) To what extent ghould there be workestudy in Grenada?
2} How to plan it? e
3) What level of manual znd mental skills exist?

This is point A. We need to know this to get to poiat

Transitional preoblems in the New Education System.
Clarification of Work-study concept.
Work-study should include:

1) Relationship between scnool and soecliety.

2} Pupils earning while in school e.g. to further their
education etc.

3) lndependence of pupils.

4) Adults being ipvelved in the programme e.g. o increase
their knowledge. i

5) Schools using the resquvces of the society and vice versd.




DAY i

Better facilities should be provided to cater for
pupiis' needs.

There should be a change in both teacher and pupil
attitudes.

Nature of incentives in schools should be carefully
looked at.

Time allocation and selection: Time for practical
work should increase with stages.

Extent of work-study. Why do we want to stress
work-study?.

National goals and ideals of the new society should
be reflected in work-study.

Approaches to work-study and necessary training.
Specialization - Developing akills.
Theory and practical being closely linked.

1. Work-study: the understanding was that this was
vt L A sl Fe i o - . -
cquivalient to practical area subjects which produced
things.

Ixamples discussed: - Agriculture - vegetables sold,

~ Children learn skills, put these to work, earn money
with the products.

- Some like straw-work, some crochet. Should children
be asked to learn all practical subjects?. i

- Practical-area teachers should spearhead work-stud;
projects. '

. (Children often learn no skills in school.




- teachers don't encourage expression

- parents shut them up

- parents expect most children out of the family to 2o
in the fields, so no need to s tudy’

- children lack books and encouragement at home.

(Note: they had not yet sdentified the heavily theoretical
approach to learning as a reason for the childrens' problems

6. Disciplinary problems were discussed:

- some children unmanageable

. teachers must not show weakness

- talk to them first, then if they still are wrong, flog theu

- schools can't run without flogging

-~ maybe with the new curriculum they can

- before the revo., there was a political aspect to the
chitdrens' behaviour.

- before we can think ol discarding corporal punishment
there must be a closer rapport between home and school.
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DAY 2 Thursday 2lst Feb. 1980
GROQUP DISCUSSION OQF: WORK

STUDY -
COMMUNITY

Guidelines

Discuss the wwrn—;tuly wpgrﬁach to education. Don't
just see it as a “"programme’ like another subject in school.
Don't look at it just as a concept for today, now, but as
2 historical process, and a method that goes throughout and
transforms education. T

Work & Study: the relationship between them.

Community: the concept, and how it relates to work-study.

Group Reports from Seminar to Define Work-Study

(Plenary Session)

GROUP 1

Work - definitions

Work - in the past: less technology, different
relations.
Work - in the present: more developed technology,

different relations.
Study -~ mental energy 1o understand reality.

“Dropouts' in the schuol system: are really "left-outs"

GROUP_2

Work: earning a livelihood. (People don't look at the
house wife as doing work) Manual exertion. Anything that
brings ElnuHCLdl gala. The activity that satisfies the need
for survival - feod, clothing, shelter.

Work: the source of all knowledge. Even "dropouts'" from
schooel start to learn for the firs . time when they start
work.

) Many 'educational' people see¢ 'knowledge' as something
from books. Schools should be turied into workshops.




In society one group does manual work, the other
intellectual work. But our society is really based on
manual work - yet th€Se workers don't get the ffuits of
the labour. :

Community

People living in a place. People in an area sharing
common interests, and unity. The divisions in rural
communities between those who own and those who work: this
makes it difficult for them to get together in cooperatives,
for example.

The school community should wage a struggle (ideological,
class struggle) to transiorm these divisions in society.

Education was never and will never be neutral. It has
channelled all of us into a certain position.

rins

GROUP 3

Work: how would we like it to be used to benefit
us as a people in revolution.

School: we have to change the meaning of what school
is to change the types of work.

In the past: 'work' as opposed to 'play' - as a sort
of duty. Schools became deformed because of the wrong
conception of work.

Work: is reflection and aclion.

Work-study: is not a new subject but a new idea, a
new approach.

Intellectual and intellectual task: society has
separated this. e.g. an intellectual is someone with hook
learning, someone doing an intellectual task, maybe an
illiterate like cone managing a cooperative. But he is not
regarded as an intellectual.

Knowledge is the abiiity to remember things because
we have apprehended, conceived and understood.

Continous evaluation of the childrer is the inevitable
answer.




Study: studying is knowing, knowing 1s studying. When
childTen in Carriacou drop out of school and go fishing they
are learning: the names of all the fish, the seasons, more
than they ever learned in school. '

Children take more interest in the community than in
the school because they see the community as the place where
people live.

Education is not dishing cut knowledge from a "bag of
kpowledge'". 1t is a positive act.

N Study: exploring and doing thus acquiring knowledge.
The whole process is the basis of production.

GROUP 4

Work is considered as punishment for many, especially
the oppressed.

This helps create negative class structures - the
privileged and underprivileged or manual labourers.

Work: should be a creation which should transform or
change things for the common good. There 1s always this
dignity in it, which contradicts the idea of "menial” work
below their dignity. All Grenadians have the ability to
appreciate and enjoy work.

Study: has in the past been a classroom exercise. People
who only iiave book learning are not the best exponents of
action e.g. agronomist intellectuals who give farmers wrong
advice. Yet these farmers with their years of comprehensive
experience are considered to be lacking in learming. They
should be made aware of their value to the rest of the
society, and the society should consciously drain on their
advice and appreciate then.

Community: the old separation of work and study has
deformed many communities. With common community effort,
like day for day, everybody gpins.

All communities should he aware of national goals,
Communities are really interdependent, but with the rise of
competitiveness and individuvalism evervone is seeking for
himself. This has destrovel the coherence of the community.
All communities must have Conmon goal.




Work cannot be separated Irom fnﬁwiedﬂe. ﬂg need for
farmers and workers to ”&a back to the classroom” - this
reinforces the ides that you can only iaa n in the building.

GROUP 5

1. Ways of Knowing and Und

es that showed that
smber and kmow best

The discussion led
the things we unders?
are the things we 1, pes iwrm@u, worked at

in a practical way. me the case in both academic
and p?ﬁuflbéi gzbgﬁm_ém o.c. Science {experiments)

Football (Rules of Lhw game}, Geog ramhv (map reading,
field trips), Cocking : (Recipes).

And apart from actu > working, understanding of a
concept can come y 2 vivid experience €.8.
frustration.

More examplies of understanding through experience:

Maths - children t and so learn about Lnterest
& percentage, peril is fully uﬂiﬁthaad through
action ox ?“i;iﬁg a “Jace edge round a cloth.

All this demonstrate
{7

¢ -;Lva :x¢ari&nae and active
work is the source of ars

Point made that when reality is 1acking in the subject
the children don't un& stand it. This is because
theory comes hefore » s -~ when gyautlcﬁ should lead

to Lnaﬁry

Examples of how much children can study through working
were given from:

sepimeter, weight, scientific

1) agriculture .
-5, labour Costs.

technigues,

2) Handicrafts - sha nsasurement, design.

2. Bxploitation #ills Motivation

Bxample: children do a p ractical class project, the
sale value of what they produce is taken from them -
they are reluctant to do another such project.




Exploitation - to remove from the workers the surplus
Value of their produce and any part in decision making.

This causes them to be alienated from their work.

Work does not bring rewards, or the joy of creativity -
it only brings peverty, lgnorance, frustration.

Examples through history:-

Suggestion: children should be taken through the two
experiences to contrast them - that is discuss and perhaps
dramatise an experience of working and being exploited;
then they work in a creative self-managed way, making

the decisions about how their surplus is to be used.

3, The childrens' problems:-

It was suggested that with a work and experience approach
in all subjects, the children would not have so many of
the problems of listening, understanding, self-expression,
hostility etc. discussed yesterday.

The problem is that they are too confined to one semnse,
listening - all other senses should be brought into play.

DAY 2 . PLENARY SESSION DISCUSSION (afternoon)

Comments on Morning Workshop Reports

Is there a contradiction that showed up in the group
reports this morning? Work is creative, the source of
knowledge, contrasts with work being exploitation, in that
workers do not get the product of their labour, remain in
poverty and ignorance, and this is inherited by their
children.

Answersi-

1) Not really a contradiction. Work can involve exploitation,
depending an wheo is im contrel.

2) Work was not always exploitatiom. It is only since the
appearance of surplus value that exploitation occurs,
with someone taking this surplus.
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3) Se the condit lons and resulis af work have changed
over time. L- one time it inyolved Bo pxpleitation,
at a later tie explmitatian gconrs, with owhing ©la3s
exploiting_th‘ working class. At B Latel time'gtill,

the workers wi'l be owielse the DWRATS will be workers,
and nOne will « & able re pxpleit 1ae othet.

4) A work-study apy*gauh sn scheel will help o change the
society if the ci lidren anderstand ¢he process an keep
rhe value of theil: laboul. When they ave adults then

they will net acce, T @Eyleitaﬁiqu ;p the world of work.

5) But is this enough? Can simply +his change of attitud?
in the children chang anything concrete in soclety’?
Do we not 8180 have to change concrets reality?

6) in Grenada @& DU pelitic 1 grouplng nas helped to apread
these new attitudes of un erstanding of ex 1pitation,
which jeads to young peop refusing 0 take jobs which
axploit.tham, That's why & many YOung people aT® an
+he streets, without jobs. :

7) 1 disagree with that - jr is mo consciousness 4¢hat
1eads peopl® to be unemployed , b 't the struc ture of
thﬁ'acaﬁamilwhich requires & rose, Ve army of unemployed
labour to KeoO¥ a e ' % e
curriculun teachas WS that agriculture, the bhasis of
1ife, has no yalue as 8 jnb,; 80 young people dg not
. want to 40 it.

g) I think both thes# p@zitisns aye S0me correctness -
there 18 @ pool ai unemployed, byt this poel which
usedutu.be.uﬂawargﬁ is now WMOT: conscious.

g) As 1ong as education i35 1ibexat® . and students are

conscious in what is oX jeitatim, work-study axactly,

they can set Up inde @ﬁ.&ﬁt]bﬂﬁiﬁ&&ﬁas and copmunity

entorprises which wil 1_giva*th¢1 4 1iving. Then the
wotk IoTCE, seaing this, will 1:fuse any longst 1o 9%
exploited.

10) Let us jdentify thres mistakes:
1) that education can he & 187 for revelution
ji) that censciousness i enenki to stimaiate change

$11) that changing cencrets peal ty and the modes of
prcductign ;g enough %0 cho.ge the system.
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The first two stem from a very old philosophy called
jdealism. The third stems from a mechanistic philosophy -
change the modes of production and thé next day we have
the new woman and the new man.

We have to see the process as a dialectical one - one
interacting on the other. Bducation is indispensable, but
not enough, changing modes of production 1s indispensable
but nmot enough. While the modes of production are changing
so too is changing the vision of a new sgciety.

How did the bourgecisie get power? It was not
bourgeois education that gave them power. They obtained
power and.atthe same time developed bourgeois education to
reproduce the system.

11) In a3 revalutionary process, reality becomes more and
more close to -perception. Subjective becomes close to
objective. Take an example from Colombia - A group of
peasants growing tobacco and selling it for many years, got
together to study the structure of the whole industry. They
discovered from this that the owners of the tobacco factory
were making many more times out of the tobacco than were
the peasants who grew it. One peasant said: For twenty
years [ have been_the friend of this owner. He is the
Godfather of my child; we have never had any quarrel. Now
I understand for the first time that he is exploiting me.
How is it possible to be his friend any longer? 1 can no
longer be his friend; 1 must fight against what 1is being
done to me.,

This is an example of subjective consciousness being
different form reality or the objective situation. It is

one oF the reasons why the objective situation can continue
for so long. Revolution brings consciousness closer to realitl,

12} Earlier on the brother said that conscious people
can set up an independent enterprise to free themselves of
the system. But sometimes they are not successful even if
they want to do this: what are the factors, the conditions
preventing them from setting up independently?

13} The big bourgeoisie can undersell their products and
hust!" them, so that they go out of business. Laws can be
assed restricting them. It is hard for them to get bank
g g g

oans.

14) And they are prevented from owning the land. For instance
in Barbados 98% of the farmeys own 12% of the land. That
structure is similar all cver the Caribbean. So even if
the farmers want to buy land, or expand, they can't because

the land is already owned.




DAY 3 Friday 22nd Feb. 1980

ACTIONS TO CHANGE REALITY ‘

Guidelines for Group discussion

How can we as teachers stimulate actiens that will
inspire the community, including the schoeol, to change
reality? This will lead us to an approach to a community
development and work-study programme that will benefit
and develop the nation.

REPORT FROM_GROUP 4

1. APPROACH - In the context

YTermed as -the method
objective or get acruss

)
o
)

jucation an approach can be
used to achieve an

2. Approach does not only invoive the method or strategy
but also the concept of work and study. - We need a
change in the present concept of education so that
people would be able to look at things not only in their
immediate context but much wider.

3, On the question of approach it is important that the
present situation be carefully evaluated. Therefore,
the community should be made aware of their true
position by carvying gut a careful obgervation of the
reality (finding out where they are, understanding the
Toality and then establishing where they need to go).

4. The actual programme of the approach should be drawn out
from the community through discussion on the reality.

How do we go about the approach:

In stwdying thereality with other members of the
community one of the main aims should be skillful question-
ing to get the community to realise that people are being
exploited.

CASE I
Example ¢f the approath through questioning:

- Why is there a need for an adult education programme?
- What realities revolve around such a programme?
. There is need to get pecple to realise that everybody

maies up a government and that everyonée is important
ip running a country.






























































































